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Abstract 
anxiety whether it has a great impulse on English Language Learning. In addition, questionnaire with a Likert scale is ranging 
from strongly disagree to strongly agree were used to collect data and demographic features of the participants. The results show 
that there is no significant difference in English Lang
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1. Introduction 
In learning a foreign language, most of the time the language learners are facing some kinds of problems such as 
anxiety (Worde, 1998; Marwan, 2007; Hussein, 2010). Foreign language learning anxiety has been combined with a 
large number of negative outcomes and these can be classified as physical, psychological or social (Bailey, 1983; 
Daly, 1991; Onwuegbuzie, 1999; Oxford, 1999a; Andrade & Williams, 2009; Uzun, 2012; Yazdanpanah, Sahragard 
& Rahimi, 2010; Yarahmadi, 2011). Physical symptoms can include rapid heartbeat, dry mouth, and sweating. 
Psychological symptoms can include fear, embarrassment, poor memory recall and being helplessness. Social 
symptoms can include negative behaviors such as unwillingness to participate, absenteeism, and withdrawal from 
the course. Th
Andrade & Williams, 2009; Tuncay & Uzunboylu, 2010).  
Anxiety means uneasy feeling due to something threatening (Koba, Ogawa & Wilkinson, 2000; Ohata, 2005). In 
ESL/EFL classrooms, if language learners encounter with anxiety, they will feel boring, stable, vague fear, and 
nervous (Scovel, 1978; Gregersen, 2003; Gregersen, 2005; Ohata, 2005; Marwan, 2007). Anxiety on its own is not a 
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single main complex, but also 
Ohata (2005), there are three types of anxiety: state anxiety, trait anxiety and language anxiety. State anxiety occurs 
when a learner experienced particular conditions or situations. For example, in many ESL/EFL classrooms, 
language teachers usually ask students to come up and to do their presentations. For that moment students are 
exposed to that difficult situation and as a result students start to feel anxiety. On the other hand, trait anxiety occurs 
 is 
stable disorder.  
Factors of Foreign Language Anxiety 
The factors of foreign language anxiety have been a major focus of this research. One area of research has examined 
situational variables such as course activities, course level, course organization 
Williams, 2009). On the other area of the research investigates gender, age, learning styles, department of student 
and personality factors (Andrade & Williams, 2009). Nevertheless, some researchers stated that it is not because of 
 Ganschow, 1991; Ganschow, Javosky, Sparks, 
Skinner, Anderson & Patton, 1994).  
In contrast, Scovel (1978) believes that there is a positive anxiety type which is called facilitative anxiety 
(debilitative anxiety). This anxiety has been motivating learners to study harder and make stronger efforts to perform 
better on classroom activities. On the other hand, there remains disagreement as to whether this emotional state is 
really anxiety, and terms such as alertness, attention, and arousal might be more suitable for that situation. 
Language Learning anxiety in EFL classrooms. Therefore, the aim of this study is to find Law, Pre-School 
Teaching, Turkish Language Teaching, Mentally Handicapped Teaching, Classroom Teaching, Guidance and 
EFL classrooms. Besides, in 
order to achieve the objectives of this research, we sought to find answers for the questions below:  
1. 
classrooms? 
2. Is there a sign
English Language Learning anxiety in EFL classrooms? 
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3. 
English Language Learning anxiety? 
4. 
English Language Learning anxiety? 
5. 
English Language Learning anxiety? 
 
 
2. Methodology  
 
Participants 
 
This study carried out with 517 students from Cyprus International University in 2012-2013 fall semester. The 
participants of this research were first and second year Turkish university students whom took (Foreign Language I 
first year students were from Law (n=113) 21,85%, Pre-school Teaching (n=30) 5,80%, Turkish Language Teaching 
(n=41) 7,93%, Mentally Handicapped Teaching (n=52) 10,05%, Classroom Teaching (n=40) 7,73%, Guidance and 
Psychological Counselling (n=64) 12,37%. The second year students were from Guidance and Psychological 
Councelling (n=80) 15,47% and Pre-School Teaching (n= 97) 18,76%. These participants are randomly chosen if 
they were volunteer. Moreover, the aim was to get valid results from the participants. (n=198) 38,3% of students 
who attended to this study were male and (n=319) 61,7% of them were female. 
Participants who are 18 years old are (n= 132) 25,5%, 19 years old (n= 121) 23,4%, 20 years old (n= 135) 26,1% 
age range is in 20 years old.  
 
 
Data collection instruments and application 
 
The questionnaire which has been developed and carried out by Hürsen & Özütürk (2012) applied to Law, Pre-
School Teaching, Turkish Language Teaching, Mentally Handicapped Teaching, Classroom Teaching, Guidance 
and Counselling students 
classrooms. During the process of questionnaire development, the literature review was examined according to the 
related topics in detail. In addit
demographic features, the second phart involves 20 questions in order to 
English language learning. Second part is formed which refers 1 point to Strongly Disagree to 5 points to Strongly 
Agree. The Cronbanch alpha result of this study is obtained as (0.938). 
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Data analysis  
 
All the data collected with this research are analyzed by using SPSS 20 packet programme. For the analysis of the 
data; percentage, mean, standart deviation, one way ANOVA, LSD test and T-Test analysis were performed. The 
results of the analysis are interpreted with the values obtained in the 0,05 significance level. 
 
 
3. Results 
 
 3.1.  
 
The general perception of English language learning anxiety average score determined as (M= 2.58, SD=.959). 
This means that the  is sufficient during 
English language learning. This anxiety has been motivating learners to study harder and make stronger efforts to 
perform better on classroom activities. 
anxieties.   
 
 3.2. The relationship between Turkish  belief for English language learning anxiety and gender 
variable 
 
and gender variable, T-Test is performed and the result is shown in Table 1.  
 
Table 1. The relationship between Turkish univerisity  English Language Learning anxiety and 
gender variable 
 Gender N M SD T P Explanation 
Belief for 
language 
learning 
anxiety 
Female 319 2.66 .944 
1.355 .176 
P>0.05 not 
significant 
Male 198 2.54 .981  
 
A
SD=.944) and it is higher than male stud .  But the results show that there is no 
significant difference between female and male students (t=1.355, P>0.05). 
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 3.3. 
department variable 
 
In order to understa
learning anxiety and departmental variable, ANOVA is performed and the result is shown in Table 2.  
 
Table 2.The relationship between Turkish univeristy belief for English Language Learning anxiety 
and department  variable 
 
 Departments N M SD 
Departmental belief 
for language 
learning anxiety 
Guidance & 
Psychological 
Counselling 
 
Mentally  
Handicapped 
Teaching  
 
Classroom 
Teaching  
 
Turkish  
Language  
Teaching  
 
Law 
 
Preschool 
Teaching 
Total 
144 
 
 
 
52 
 
 
 
41 
 
 
41 
 
 
 
41 
 
127 
 
517 
2,74 
 
 
 
2,36 
 
 
 
2,88 
 
 
2,48 
 
 
 
2,47 
 
2,54 
 
2,58 
.926 
 
 
 
.929 
 
 
 
.789 
 
 
.232 
 
 
 
.925 
 
.956 
 
.959 
 
  language learning 
anxiety score is (M= 2.74, SD= .926), Mentally Handicapped arning anxiety 
score is (M=2.36 ning anxiety score is 
(M=2.88, SD= .789), Turkish Language Teachin , SD=.232), Law depa
is (M= 2.47
(M=2.54, SD= .956). As a result of these scores, it is found that there is a meaningful difference between Turkish 
According to these results, we can say that students who were studying at Cyprus International University in 2012-
2013 fall semester think that they have low anxiety during learning English language in EFL classrooms.  
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Table 3. The relationship between Turkish univeristy belief for English Language Learning anxiety 
and department  variable 
 
 Source of 
Variance 
Sum of 
Squares 
Sd  Mean 
    Square 
      F         P     Explanation 
Departmental 
belief for 
language 
learning 
anxiety 
Between 
Groups 
Within Groups 
Total 
11.776 
463.129 
474.904 
5 
511 
516 
2.355 
.906 
2.599 .025 P<0.05 
Significant 
 
In Table 3, it can be seen that different departments  English Language Learning anxiety is 
(F(5;511)=2,599, P<0.05) and the scores show that there is a significant difference between departments. LSD test is 
used in order to identify the differences between departments. According to the results of LSD test, there is a 
significant difference in favour of Classroom Teaching, Guidance and Psychological Counselling, and Preschool 
Teaching departments. 
 
   3.4. The relationship between Tu
level variable 
 
The datas are analysed in T-Test and the results are shown in Table 4 below.  
 
 
Table 4. The relationship between belief for English Language Learning anxiety and 
level variable.  
 
 
 Level N M SD T P Explanation 
Belief for 
language 
learning 
anxiety 
1st year 340 2.48 .936 
64.263 .000 
P<0.05 
significant 
2nd year 177 2.79 .971  
  
In Table 4, 1st nguage Learning anxiety score is (M= 2.48, SD= .936) and 
2nd According to 
the results, there is a meaningful difference between 1st nd year 
Learning anxiety.  
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3.5. belief for English language learning anxiety and age 
variable 
 
guage Learning 
anxiety, One Way Anova has applied during the process. The results are shown below in Table 5.  
 
age variable.   
 Ages N M SD 
Belief for language 
learning anxiety and 
age variables 
18 
19 
20 
21 
Total 
132 
121 
135 
129 
517 
2.40 
2.49 
2.67 
2.78 
2.58 
.977 
.869 
.950 
.993 
.959 
 
 
SD=.977), 
 
 so 2nd year students have higher anxiety during language learning process in 
EFL classrooms. 
 
Table 6: 
age variable. 
 
 Source of 
Variance 
Sum of 
Squares 
Sd  Mean 
    Square 
      F         P     Explanation 
Belief for 
language 
learning 
anxiety and 
age variables 
Between 
Groups 
Within Groups 
Total 
11.712 
463.192 
474.904 
3 
513 
516 
3.904 
.903 
4.324 .005 P<0.05 
Significant 
 
In Table 6, it can be seen that di
(F(3;513)=4.324 P<0.05) and the scores show that there is a significant difference between ages. LSD test is used in 
order to identify the differences between ages. According to the results of LSD test, there is a significant difference 
in favour of 1st  
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3. Discussion & Conclusion 
 
The general belief for Law, Pre-school Teaching, Turkish Language Teaching, Mentally Handicapped 
headache, or when English language teac
English speaking, writing and listening activities.  So, these results show us that these students have low anxiety 
meaningful difference in gender factor. When we look at the literature review, we see that female students have 
higher anxiety than male students , 2007; Daly, 1991; Chang, 1997; Onwuegbuzie, Bailey & 
Daley, 1997). Moreover, the age factor has also an effect on language learning anxiety and the results show that 
 Another important issue is that, the level of English 
language learners. According to the result, the level of Turkish university students have a significant difference. The 
 be heavy work load,  
background of the students and heavy curriculum for that education semester.   
 
Studies, which will be held in the future, would be more about age, gender and level factors of language 
learning anxiety because it seems like there is no sufficient information about these factors on language learning 
anxiety in EFL classrooms. So, these factors should be discussed in coming days. As a result, the researchers should 
as well.  
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